V.B.

CONNECTICUT STATE BOARD OF EDUCATION
Hartford

TO BE PROPOSED:
December 7, 2016

RESOLVED, That the State Board of Education adopts the recommendations from the
Educator Preparation Advisory Council (EPAC) to implement, effective September 1, 2017,
the Council for Accreditation of Educator Preparation (CAEP) standards as the basis for
continuing program approval and adopt a pre-service performance assessment, edTPA, for
implementation effective September 1, 2019, and directs the Commissioner to take the
necessary action.

Approved by a vote of , this seventh day of December, Two Thousand
Sixteen.

Signed:

Dr. Dianna R. Wentzell, Secretary
State Board of Education



CONNECTICUT STATE BOARD OF EDUCATION
Hartford

TO: State Board of Education
FROM: Dr. Dianna R. Wentzell, Commissioner of Education

SUBJECT: Adoption of the Recommendations of the
Educator Preparation Advisory Council (EPAC)

DATE: December 7, 2016

Executive Summary

PURPOSE OF REPORT

This report and appendices provide the State Board of Education (SBE) with a set of
recommendations based on the work of the Educator Preparation Advisory Council (EPAC) in
the following areas:

e Educator preparation program review and approval,
e Data reporting and accountability; and
e Candidate pre-service assessment.

HISTORICAL CONTEXT/BACKGROUND INFORMATION

On March 7, 2012, the SBE approved a resolution to establish EPAC to advise the SBE on the
transformation of Connecticut’s system for the approval and oversight of educator preparation
programs (EPPs). Please refer to Appendix A for a diagram of EPAC’s recommended new
system for continuing program approval, continuous improvement, and accountability. EPAC
was first convened on August 3, 2012, with membership from professional organizations, PK-12
schools and EPPs, representing traditional programs and alternate route to certification (ARC)
programs. The current EPAC membership list is provided in Appendix B. The establishment of
EPAC also fulfilled expectations of Connecticut Special Act 12-3 (see Appendix C).

Since 2013, the Connecticut State Department of Education (CSDE) and EPAC have worked
with advisory subcommittees, as well as state and national experts, to develop recommendations
to align EPPs with six EPAC principles adopted by the SBE in 2013:



Program Entry Standards

Staffing & Support of Clinical Experiences

Clinical Experience Requirements

District-Program Partnerships & Shared Responsibility
Program Completion & Candidate Assessment Standards

AN N

Program Effectiveness & Accountability

These principles served to drive EPAC’s work, as did their definition of a teacher who is
“learner-ready” on day one in order to meet the needs of students (see Appendix D).

In 2013, the CSDE competed for and was awarded two national grants that also focused on
transforming educator preparation:

e The Network for Transforming Educator Preparation (NTEP) Grant of $200,000 was
awarded by the Council of Chief State School Officers (CCSSO) to support the work of
reform in program approval, data collection, analysis, and reporting, and certification.
These three reform areas are outlined in CCSSQO’s task force report, Qur Responsibility,
Our Promise, which served as a call to action for CCSSO Chiefs, members of the
National Association of State Boards of Education (NASBE), and the National Governors
Association (NGA).

e The Collaboration for Effective Educator Development, Accountability and Reform
(CEEDAR) Center Grant of $200,000, funded by the U.S. Office of Special Education
Programs (OSEP) is a technical assistance grant designed to help states and institutions of
higher education reform their teacher and leader preparation programs to ensure
candidates are engaged in practice-based clinical experiences (e.g., tutoring, lesson study,
video analysis, etc.) and evidence-based strategies prior to student teaching.

Over the past three years, EPAC subcommittees were formed to develop detailed workplans to
pilot potential system components. The results were reported back to the full EPAC for feedback
and consensus approval.

EPAC RECOMMENDATIONS

Recommendations were approved by the EPAC on September 30, 2016 and are outlined in the
chart on page 3. The foundation for these recommendations was the expectation that Connecticut
would be moving to the EPP standards issued by the Council for the Accreditation of Educator
Preparation (CAEP), which is the successor to the National Council for Accreditation of Teacher
Education (NCATE). Until its dissolution in 2016, NCATE was the accreditation body whose
standards guided Connecticut EPP approval. The CAEP standards replace those previously
issued by NCATE. Additional recommendations complement the continuing program approval
process by defining key quality measures, including a measure of candidate pre-service
performance.
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EPAC EPAC Recommendation Accomplishments Mandated by:
Principle
All Six Educator Preparation Program (EPP) Continuing Approval: Establish partnerships with Connecticut EPPs to Special Act No. 16-22
Principles - _ o develop a standards-based policy and process for | mandates tha_t the
Transition to the Council for the Accreditation of Educator national accreditation and SBE approval. CSDE enter into a
Preparation (CAEP) standards for program approval, enter into a partnership agreement
partnership agreement with the CAEP, and transition to CAEP’s See Appendix E for the CAEP Standards. with CAEP for the
seven year visit cycle for continuing program approval. The new purposes of accrediting
continuing approval process will be implemented effective and establishing
September 2017. The SBE will make final continuing EPP approval standards for EPPs
decision based on the recommendations from the Educator
Preparation Review Committee and the Commissioner.
Principles Quiality Clinical Experiences: Through the CEEDAR Grant, Connecticut has CAEP Standard 2:
23 &4 received national attention for its collaboration Clinical Partnerships
1 Develop guidelines for partnerships between school districts and with EPPs on curriculum reform that ensures and Practice
EPPs to ensure shared responsibility and accountability for training candidates are engaged in practice-based clinical
and quality of clinical experiences. experiences (e.g., tutoring, lesson study, video C.G.S. 10-145a(j)
analysis, etc.) and evidence-based strategies prior | 2016 Supplement
to student teaching.
Principle 5 | Culminating Pre-Service Teacher Performance Assessment: The CSDE facilitated pilot implementation of CAEP Standard 1:
edTPA in seven EPPs (public, private, and ARC) | Content and
Continue piloting edTPA, a pre-service performance-based portfolio | during 2015-16 and engaged with a national Pedagogical
assessment aligned to state and national content-specific teaching research organization to conduct an Knowledge
standards which requires candidates to demonstrate their implementation study; in 2016-17, the CSDE
pedagogical knowledge and skills in the areas of planning, continues to facilitate engagement with edTPA in
instruction, and student assessment during student teaching. The seven EPPs.
CSDE will recommend a passing cut score to the SBE in 2018-19,
which will go into effect September 1, 2019, for all candidates See Appendix F for a description of edTPA.
completing Connecticut initial EPPs (traditional or ARC).
Principle 6 | Educator Preparation Data Dashboard: Educator Preparation Data Dashboard to be CAEP Standards 3, 4,

Develop and implement a new educator preparation data dashboard
with indicators aligned to EPAC principles, CAEP standards, and
statutory requirements. This includes implementing a new teacher
and employer feedback survey on the quality of teacher preparation.

implemented in September 2017 to provide data
on all EPPs for the purpose of:

e Public Transparency

e Program Improvement

e Accountability

& 5, Public Act 15-
243 and Section 205 of
Title 1l Higher
Education Act require
annual reporting on the
quality of EPPs
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IMPLEMENTATION PLAN

As described in the table below, each EPAC recommendation requires a set of implementation actions in order to operationalize the
new system for continuing program approval.

EPAC
Recommendation

Implementation Action

Continuing Program 1. The CSDE will finalize a partnership agreement with CAEP.
Approval Process 2.  The CSDE will adjust program approval visits to a seven-year cycle to align with CAEP.
Based on CAEP 3. Beginning in fall 2017, the evaluation team report will go to the State Review Committee, along with available data reported
Standard from the new Educator Preparation Data Dashboard.
tandards 3 The State Review Committee
. recommendation goes to the Commissioner, who in turn, makes a recommendation to the
SBE to vote on continuing approval decision (i.e., full, provisional, probationary, or deny).
4. The SBE will appoint and CSDE staff will orient new State Review Committee members, as required, based on three-year terms.
I —
Quality Clinical 5. The CSDE will collaborate with EPPs to improve the quality of clinical experiences for teacher preparation candidates.
Experiences 6. The CSDE will develop guidance for a model partnership agreement between EPPs and Connecticut school districts to ensure
shared accountability and responsibility for training of teacher candidates during clinical experiences.
7. EPPs will use annual new teacher/employer feedback survey data to inform and improve the quality of clinical experiences.
Pre-Service 8. The CSDE will continue to oversee statewide scale-up of edTPA pilot during the 2016-17 and 2017-18 academic years.
Performance 9. The CSDE will recommend a cut score to the SBE in the 2018-19 academic year as determined by a state standards setting
Assessment (edTPA) committee. _ _ _ _ _ .
. On or after September 1, 2019, a passing score on edTPA will be required for all candidates completing Connecticut
initial
EPPs (traditional or ARC).
10. The CSDE will propose a supplemental funding option for teacher candidates who meet needs-based criteria.
Educator Preparation 11. In fall 2017, the CSDE will launch a new educator preparation data dashboard, with new data added as it becomes available.
Data Dashboard . Data will be reviewed through appropriate quality control procedures and EPPs will have opportunity to review data and
dashboard before public posting.
12. Commencing September 1, 2018, available data will be used in conjunction with findings from continuing approval reports (from
CAEP or the CSDE evaluation team) to ensure alignment of institution and program-level findings with outcomes data.
13. The CSDE will annually report to the Connecticut General Assembly on the quality of EPPs, as required by Public Act 15-243.
14. The CSDE, with stakeholder input, will establish low-performing and at-risk criteria for reporting to the U.S. Department of

Education, pursuant to the Title 1| Higher Education Act.
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CONCLUSION/RECOMMENDATIONS TO THE STATE BOARD OF EDUCATION

The CSDE is proud of the collaborative work with EPAC and the accomplishments to date that
have led to the recommendations described herein. The CSDE Bureau of Educator Effectiveness
will continue to engage stakeholders on an ad hoc basis to provide advice and guidance on the
implementation of EPAC’s recommendations concerning EPP approval, continuous
improvement, and accountability. The CSDE recommends that the SBE take the following steps:

1. Adopt the CAEP standards as the basis for continuing program approval, effective
September 1, 2017, and direct the Commissioner to take the necessary action to
implement use of these standards; and

2. Adopt the pre-service candidate performance assessment recommended by EPAC,
edTPA, effective September 1, 2019, and direct the Commissioner to take the necessary
action to implement the use of this new assessment.

Implementation of these measures aligns to EPAC’s vision that all teachers are learner ready on
day one of entering the classroom as a result of high-quality preparation that provides a solid
foundation in the Connecticut Common Core of Teaching and ensures demonstration of deep
content knowledge and content pedagogy.

NEXT STEPS

Upon adoption of these recommendations, the CSDE will:

1. Disseminate and post on the CSDE website information for the general public,
superintendents, and deans/directors of EPPs about the adoption and implementation
plans for the new system for continuing program approval;

Formalize the partnership agreement with CAEP;

3. Determine the necessary actions for implementation, including any recommendations for
updating EPP regulations, as appropriate, to confirm to the recommendations herein; and

4. Report back to the State Board of Education on progress towards these goals in 2018.

o

Prepared by:

Georgette Nemr, Education Consultant
Bureau of Educator Effectiveness
Talent Office

Reviewed by:

Shannon Marimén, Division Director
Bureau of Educator Effectiveness
Talent Office

Approved by:

Dr. Sarah J. Barzee, Chief Talent Officer
Talent Office
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Appendix A

S New Syst f
RECOMMENDATIONS E;;\'Cﬁt_em_u
FOR TRANSFORMING ontinuing
EDUCATOR Approval based

on CAEP
PREPARATION Standards

Ensuring that every teacher candidate a8
is learner ready on day one. A

Quality
Clinical
Experiences

» Provide guidance for
partnerships between
school districts and
educator preparation
programs to ensure
shared responsibility
and accountability for
training and support
during clinical
experiences

« Provide guidance on
designing substantive
opportunities to use
practice-based
strategies during
clinical experiences so
that candidates
engage in and enact
key teaching practices
across a variety of
schools and students

B

Pre-Service
Performance
Assessment

Continue piloting
edTPA, a performance-
based portfolio
assessment aligned to
state and national
content-specific
teaching standards

Requires candidates to
document their
pedagogical knowledge
and skills in the areas
of planning,

instruction,
and student
assessment

during
student teaching

Provide supplemental
funding option for low-
income teacher
candidates who meet
needs test criteria
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Continuing
Improvement
and
Accountability

Develop a new data
dashboard with
indicators aligned with
EPAC principles, CAEP
standards, state and
federal reporting
requirements

Include new teacher and
employer feedback
survey on quality of
teacher preparation

Phase implementation
starting in September
2017 to provide data for
the purpose of:

¥ Public Profile on
EPP=s

¥" Program
Improvement

¥ Accountability
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Appendix B

Current List of Educator Preparation Advisory Committee (EPAC) Co-Chairs and

Members
Dianna Wentzell Commissioner, Connecticut State Department of Education
Mark Ojakian Interim President, Board of Regents for Higher Education
Sarah Barzee Chief Talent Officer, Connecticut State Department of Education
Elsa Nufiez Vice President, Board of Regents for Higher Education
Jeff Leake Vice President, Connecticut Education Association
Jan Hochadel President, American Federation of Teachers-Connecticut
Ann Gruenberg | President, CT Association of Boards of Education
Joe Cirasuolo Executive Director, CT Association of Public School Superintendents
Gary Maynard President, CT Federation of School Administrators
Michael Alfano Dean, School of Education and Professional Studies, CCSU
David Bosso 2012 State Teacher of the Year, Berlin Public Schools
Kenneth DiPietro Superintendent, Plainfield Public Schools
Noah Dion Director, Division of Academic Affairs, Office of Higher Education
Patricia Garcia Superintendent, Windham Public Schools
Sandy Grande Connecticut College, Chair, Education Department
Jess House Western Connecticut State University, Dean, School of Prof. Studies
Andrew Lachman Executive Director, Connecticut Center for School Change
Greg Little Dean, Alternate Route to Certification, Office of Higher Education
Karissa Neihoff Executive Director, CT Association of Schools
Colleen Palmer Superintendent, Westport Public Schools
Joan Parris Norwalk Community College, Program Director of Early Childhood Prog.
Nathan Quesnel Superintendent, East Hartford Public Schools
Frances Rabinowitz | Interim Superintendent, Bridgeport Public Schools
Janet Robinson Superintendent, Stratford Public Schools
Jason Rojas Representative, Connecticut General Assembly
David Scata Chair, Comprehensive System of Personnel Development (CSPD) Council
Richard Schwab Dean, NEAG School of Education, UCONN
Don Slater Chief Operations Officer, Hartford Public Schools
Nate Snow Executive Director, Teach for America-CT
Allan Taylor Chair, State Board of Education
James Thompson | Superintendent, Bloomfield Public Schools
Danuta Thibodeau | Education Connection
Robert Villanova University of Connecticut, Director of the Executive Leadership Program
Shannon Marimén CSDE Staff
Georgette | Nemr CSDE Staff
Katie Toohey CSDE Staff
Mandy Turner CSDE Staff
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Appendix C

g OF CONNEC,

A{%— %— .ﬂ\}% Ly

Eat

Substitute Senate Bill No. 384

Special Act No. 12-3

AN ACT CONCERNING TEACHER PREPARATION.
Be it enacted by the Senate and House of Representatives in General Assembly convened:

Section 1. (Effective July 1, 2012) The State Board of Education, in consultation with the Board
of Regents for Higher Education and The University of Connecticut, shall study issues
concerning teacher preparation, including, but not limited to, requiring (1) every student enrolled
in a program of teacher preparation leading to a professional certificate to (A) spend a minimum
number of hours student teaching, beginning in the student's first year in such program and
continuing every year thereafter that such student is enrolled in such program, including, but not
limited to, a certain number of hours working with special education and gifted students, and (B)
complete coursework concerning parental involvement in a child's education and cultural issues
that may affect a student’s learning environment, (2) any candidate entering such a program of
teacher preparation to possess a minimum cumulative grade point average of 3. 00, (3) any
candidate entering such a program of teacher preparation to meet the requirements of the
academic program in the subject area in which such student plans to teach, and (4) each
institution of higher education offering such a program of teacher preparation to annually
provide each candidate in such program with information regarding subject and geographic areas
in which a teacher shortage exists, as determined by the Commissioner of Education in
accordance with section 10-8b of the general statutes, and encourage each such candidate to take
teaching jobs in such subject and geographic areas. Not later than April 1, 2013, the State Board
of Education shall report on such study and deliver a comprehensive set of recommendations
regarding such issues to the Department of Education, the Board of Regents for Higher
Education, The University of Connecticut and, in accordance with the provisions of section 11-
4a of the general statutes, the joint standing committee of the General Assembly having
cognizance of matters relating to higher education.

Approved June 15, 2012
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Teacher Outcomes

Appendix D

Educator Preparation Advisory Council (EPAC)
Connecticut's Definition of "Leamer-Ready, Day One Teacher”

Demonstration of Foundational Knowledge, Skills and Dispositions by Learner-Ready Teachers

To be ready for the complexity of thesr work, teachers who enter the profession:

ALl P =

Understand the physical, cognitive, social and emotional aspects of child and adolescent growth and development
Value and respect culture and diversity inchildren and families;

Demonstrate the knowledge, skills and dispositions nesded for all children to learn effectively;

Have a disposifionto develop all professional qualities more deeply over time; and

Demonstrate desp knowledge of content and how to design instruction and use tools and technology to teach it
Demonstrate understanding of Common Core Standards in relation to his/her subject matter

Care about, molivate, and actively engage students in leaming

Create a positive classroom/leaming environment

Value and respect the diverselearning nesds and culfural backgrounds of students and their families

Hold students to high expectations

Personalize and differentiale leaming to ensure appropriate level of challengs

Collect, interpret. and use student leaming data fo monitor progress and adjust instruchion

Reflect on prachice and confinuously seek opportunities for professional leaming fo improve prachice
Communicate and collaborate with colleagues, families and the community fo create positive, culturally respectfl
relationships

Engage in school improvement initiatives and share responsibility to support leamning of all students

Understand and demonstrate professional, ethical and responsible behavior at all imes

Student Outcomes

Demonstration of Student Outcomes by Learner-Ready Teachers

As a resultof the work of effective teachers, experiences as leamers, and individual effort. students developmentally and

systematically grow over Bme. The teacher newdy entering the profession effectively engages students in appropriate learning

experiences that support growth and development to these ends.

Communicate effectively through a varniety of mediums including technology and the arts

Apply confent to solve problems and make interdisciplinary, real-world, career and global connections
Demonstrate well-rounded knowdedge and skills across the curriculum in addition to language arts and mathematics
Participate as an active, informed citizenin a global and technological socisty
Think and behave critically and creativaly

Collaborate and work in teams and be prepared to enter the workforce

Take responsibility for their knowledge and skill development toward the goal of lifelong leamning
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Appendix E

Council for the
Accreditation of
Educator Preparation exceellence in educator preparation

2013 CAEP Standards

Standard 1. Content and Pedagogical Knowledge
The provider ensures that candidates develop a deep understanding of the critical concepts and principles of their discipline
and, by completion, are able to use discipline-specific practices flexibly to advance the leamning of all students toward
attainment chollege— and career-readiness standards.
Condidoie & mwiedpe, Skifls, ond Pr ofessional Dispositions
11 m der-;mnﬁem wnderstonding of the 10 InTASC stondards ot the appropricte progression leveifs] in the foffowing cotegories: the lkeamer and
leaming: content; instructional proctice; and professional responsibility.
12 Providers ensure thot condidotes wse research and evidence to develop on understanding of the teoching profession and use both to measure their P-12
students” progress and their own professionol proctice.
13 Prowviders ensure thot condidates opply content ond pedagogical knowledge as reflected in outcome assessments in responss fo stondords of Specalized
Professional Associations (5°4), the Naotional Boord for Professional Teoching Standards (NBPTS), states, or other accrediting bodies feg., Notional Associgtion of
Schoods of Music — NASR]
1.4 Providers ensure thot cendidates demonstrote skills and commitment thot gfford all P-1.2 students ooress to rigorous college- ond coreer-ready stondonds
{e.g., Next Genergtion Science Standards, National Coreer Readiness Certificote, Commeon Core State Standonds]
15 pProviders ensure thot condidotes model ond opply technology stondards as they design, implemeant ond assess legrning experiences to engoge students ond
improve learning; and enrich professional prectice.

Standard 2. Clinical Partnerships and Practice
The provider ensures that effective partnerships and high-quality clinical practice are central to preparation so that candidates
develop the knowledge, skills, and professional dispositions necessary to demonstrate positive impact on all P-12 students’
learning and development.
.‘7_1 Pﬂimmm-cmmmmw beneficiol P-12 school ond community amongements, induding technology-based colimborations, for cinicod preparotion ad

shore responsibility for continuous improvement of condidote preporation. Partnerships for clinicol prepaoration can follow o range of forms, participants, and
functions. They estobfish mutually ogreeoble expectotions for condidote entry, preporstion, and exit; ensure that theory and proctice are linked,; maintain
coherence ecross dinicol and acodemic components of preparation; and shore eocountability for condidate outcomes.

2.2 Ppartners co-select, prepare, evalugte, support, and retain high-guality clinical educaters, both provider- ond school-based, who demeonsitrote a positive
impact on candidetes” development and P-12 student learning and development. in collaboration with their partners, providers use muitiple indicators and
approprigte technology-besed applications to establich, maintain, ond refine oriteria for selection, professional development, performance evalugtion, continuwous
improvement, and retention of dinicel educotors in all clinical plocement settings.

."_i _#epcmﬂerm with pariners to design diinical experiences of sufficent depth, breadth, diversity, coherence, ond durotion o ensure thot condidates
demonsiroie their developing effectiveness ond positive impoct on all students’ learming and development. Clinical experiences, including technofogy-enfanced
lenrming opportunities, are structured to have multiple performaonce-based assessments ot key points within the progrom to demonstrote condidates”
development of the knowledge, skills, ond professional dispositions, as delinected in Stondard 1, that are essocioted with a positive impoct on the learning and
development of aff P-12 students.

Standard 3. Candidate Quality, Recruitment, and Selectivity
The provider demonstrates that the guality of candidates is a continuing and purposeful part of its responsibility from
recruitment, at admission, through the progression of courses and clinical experiences, and to decisions that completers are
prepared to teach effectively and are recommended for certification. The provider demonstrates that development of
candidate quality is the goal of educator preparation in all phases of the program. This process is ultimately determined by a
program ‘s meetmg of Standard 4.

or Recruitment of Diverse Condidotes who Mest Empioyment Meesds

31 Tﬁepfﬂwt-rprﬁmispﬁ:nsmdguﬁmmmdﬂpmﬁmpkﬁmafwmmwmﬁmnangenfhnckgrmluﬁmddivers&
populations to accomplish their mission. The odmitted poo! of candidates reflects the diversity of America’s P-12 students. The prowvider demonstrotes =fforts to
know and address community, stote, national, regional, or local needs for hard-to-staff schools ond shortoge fields, cumrently, STEM, Englsh-longuoge learning,
and students with disabilities.

Candidtres Demonstrate Acodemic Achievement

3.2??1Eprcmdermem CAEP minimum criterig or the stote"s minimum criterie for ocodemic ochievement, whichever are higher, ond gothers disaggregated dota on
the enrofled condidates whose preporotion begins during on coodemic year.

The CAEP minimum criterio ore g grode point overage of 3.0 and @ group average performance on nationally normed assessments or substantiolly eguivelent stote-
e aueccmentt af mathemimtiral, reoding nned writing aochievement in the fop S0 perrent of thirce nsoecced  An FRP may dewelnn and wroe n walid nad refinhis
substantiaily equivalent atermative assessment of ocodemic achievement. The 50 percentile standard for writing will be implemented in 2021

Storiing in ocodemic year 2015-204 7, the CAEP minimum criteria opply fo the group overage of enrolled candidotes whose preparotion begins during on ecodemic
year. The provider determines whether the CAEP minimurn critenia will be measured (1) ot admissions, OR (2} ot some other time prior to candidate completion.
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Appendix E

In il coses, EPPs must demonstrote ocodemic quelity for the group overage of each year's envolled condidotes. in oddition, EPPs must continuowsly maonitor
disoggregated evidence of ocodemic guality for each branch compus [1f any), mode of defivery, and individual preparotion programs, identifying differences, trends
and patterns thot should be addressed under component 3.1, Pion for recruitment of diverse condidotes who meet employment needs.

CAEP will work with states and providers to designate, and will peniodically publish, oppropricte “top 50 percent”™ proficiency scares on o ronge of notonally or stote
normed assessments and other substantiolly equivelent ocodemic ochievement measures, with odvice from on expert panel

Alternative arrangements for meeting the purposes of this component will be approved only under special circumstonces and in colloborotion with one or more
stotes. The CAEP President will report to the Board ond the public onnually on octions token under this provision.

33 Mwwpammnmdasmnh&hr:rndmnrmrarnimtesmmbMMmﬂmerﬁdﬂtﬁmunrtmmmM
ond during the progrom. The provider selects oriteria, describes the megsures used and evidence of the reliohility and vaolidity of those measures, and reports dotg
ﬂm:mmWMmtmdmm:mmﬂdcﬂmm@mammﬂmmmmﬂmmmm

Ctiwity During Pregorotio
14 mepmvuieramtesmm_fhrpmgmmpmgmmmrsm odvancement from odmissions through completion. AN candidates
demaonsirote the ahility to teoch to college- and career-reody stondords. Providers present muitiple forms of evidence to indicote condidiotes” developing content

i:mwfenbe ped:gog;mfcmmknwledge,pedagagrmfs&ﬂs ond the integrotion of technology in ol of these domains.

35 Be_ﬁx?ﬁlepmwderremerﬂs any compieting candidate for licensure or certification, it documents that the condidote has reoched o high stondord for
comtent knowledge in the fizlds where certificotion is sought and con teach effectively with positive impocts on P-12 student learming and development.

3.6 Before the provider recommends any completing condidote for licensure or certificotion, it documnents that the condidote understonds the expectotions of
the prafession, including codes of ethics, professional stondards of proctice, and relevant lows and policies. CAEP monitors the development of measures that
assess condidates’ success and revises standards in Sght of new resuits.

Standard 4. Program Impact
The provider demonstrates the impact of its completers on P-12 student learning and development, classroom instruction, and
schools, and the satisfaction of its mmpleters with the relevance and effectiveness of their preparation.

mpact on P-12 Stude ming and Devel

41 mepmvuierdulmem using-multiple megsures that progrom compieters contribute to an expected ievel of student-learning growth. Muftipie measures
shail inclede off ovoilable growth measures (Induding volve-odded meagsures, student-growth percentiles, ond student leoming ond development objectives)
reqguired by the state for its teochers and ovailobie to educator prepanstion prowviders, other stote-supported P-12 impact megsures, and any other megsures
employed by the provider.

modirgrocs of Teoching SFect =

42 Thepmwﬂerdmn'm through structured vaolidoted observation instrumenis and/or studient surveys, that completers effectively apply the
pm_fﬁmfbmwieche skitls, ond dispositions that the preporgtion experiences were designed To ochieve.

et

-L? mmderdﬂnmﬂrm using megsures that result in valid ond relioble doto and inclisding employment milestones such as promation ond retention, that
employers are sotisfied with the completers” preparotion for their assigned responsibilities in working with P-12 students.

Sotisfoction of Completers
4.4 The provider demonstrotes, using measures thot result in valid and relioble dota, thot progrom completers perceive their preporotion s relewvant to the
responsibilities they confront on the job, and that the preparotion was effective.

Standard 5. Provider Quality Assurance and Continuous Improvement
The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates’ and completers’ positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider uses
the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test innovations
to improve mmpleters" impact on P-12 student leaming and development.

uniiy and Strotegic Sralumtion

5.1 mepranier’sqt.nﬂ}rmncesysmm is comprised of muitiple megsures that can monitor condidate progress, compieter ochievements, and provider
opergtional effectivensss. Evidence demonstrotes that the provider sotisfies ol CAEP stondards.

5.2 The provider's guglity assurance system relies on refevant, veriioble, representative, cumulotive ond actionabie measures, and produces empincoal evidence
that interpretotions of doto ore voiid and consistent.

ContEnuoLs imarovement
53 mmmrmwmspmmmmmmrnmmmmnrmm trocics resufts over time, tests innovations and the
efffects of selection criterio on subseguent progress and completion, ond wses results to improve progrom elements and processes.

5.4. Meosures of completer impoct, including availoble outcome daoto on P-12 student growth, are summarized, externaily benchmarked, onaiyzed, shared
widely, ond octed upan in decision-making refated to progroms, resource allocotion, and future direction.

5.5 The provider assures thot appropriate stokehodders, mduding alumni, employers, proctitioners, school and community partners, and others defined by the
provider, are involved in program evoluation, improvement, ond identificotion of models of emcellence.
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caepnet.org

Page E-2



Appendix F

Overview and Description of edTPA Pre-Service Performance Assessment

ed TPA.

USin E'd TPJ':‘L@ edTPAS® common architecture consists of three
g interconnected tasks embedded in clinical

Developed for educators by educators, edTPA® is the first practice and highlighted in the chart below:
nationally awvailable performance-based assessment for
beginning teachers. It is designed to support teacher
candidate learning and provide data that supports
preparation program growth and remewal. Aligned with
college and career readiness standards, InTASC Standards
and major teacher evaluation frameworks, edTPA® assesses
teaching behaviors that focus on student learning. As a
summative capstone assessment, edTPA* can be integrated
with other teacher candidate assessments such as clinical
evaluations, embedded program assessments and content
knowledge examinations to inform program completion
decisions or as a metric for licensure. it is also a useful source
of evidence for program review, teacher licensure andfor
state and national accreditation. *eng ST
Ligy Hu?

Student
Learning

Ay ¥
g g h.!.‘""‘"*

Preparation for Critical Dimensions of Teaching

The edTRA® process Identifles and collects subject-specific evidence of effective teaching from a learning
segment of 3-5 lessons. These lessons come from a unit of Instructlon for one class of students. Teacher
candidates submit authentic artifacts from a clinical fleld experlence. Candidates also submit commentaries
that provide a ratlonale to support thelr Instructional practices based on the learning strengths and needs of
thelr students. Candidates’ evidence Is evaluated and scored within the following flve dimenslons of teaching:

1. Planning Instruction and Assessment engages students In leaming tasks. Candidates
establishes the Instructlonal and soclal context also demonstrate subject-specific padagogical
fior student learning and Includes lesson plans, strategles and how they eliclt and monitor
Instructional materlals and student assignments/ student responses to develop deep subject-
assessments. Candldates demonstrate how matter understandings.

thelr plans allgn with content standards, bulld
upon students’ prior academic learning and lifie 3. Assessing Student Learning Includes classroom-

experiences and how Instruction Is differentlated based assessment (avaluation criteria), student
to address strengths and student needs. work samples, quality of teacher feadback and
4 commentary analyzing patterns of student
2. Instructing and Engaging Students in Learning learning. Candidates summarize the performance
Includes cne or two unedited video clips of of the whole class, analyze the specific strengths
15-20 minutes from the learning segment and and needs of three focus students and explain
a commentary analyzing how the candidate how their feedback guides student leaming.

-3 SCALE
MAACTE Semford Corter ForAusms e, Lamrng, & By
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4. Analysis of Teaching Effectiveness is addressed

Appendix F

Overview and Description of edTPA Pre-Service Performance Assessment

In commen tarles within Planning, iInstruction
and Assessment tasks. in planning, candidates
|ustify their plans based on the candidate's
knowiedge of diverse students’ leaming
strengths and needs, and principies of resaarch
and theory. in Instruction, candidates explain
and Justify which aspects of the learming segment
were gffective, and what the candidate would
change. Lastly, candidates use their

analysis of assessment results to Inform next

Scoring edTPA®

The five dimensions of teaching are evaluated using 15 analytic
rubrics on a five polnt-score scale focused on student leaming.
The Stanfiord Center for Assessment, Learning and Equity {SCALE)
I= responsible for the design and development of the on-line
training system and for setting subject-spedfic benchmarks.
Qualified scorers are tralned to use edTPA® rubrics to evaluate
candidate submissions consistently and fairly. Local, state and
natlonal scoring pools Include teacher aducation faculty and
clinical supervisors, a5 well as P-12 educators (e.g.. Natlonal Board
Certified Teachers, cooperating teachers). At least half of all scorers
hired are uniersity faculty {including clinical supervisors and
methods instructors) and half are K-12 educators. All scorers must
meet rigorous qualifications including subject-matter experience,
and recent experience teaching the subject (to P-12 students or
methods courses to candidates) and mentoring or supporting
beginning teachers.

Candidates may submit thelr edTPA® materials directly to Pearson
or via an approved, integrated edTPA® platform provider. (Visit

the candidate program website for a list of integrated platform
providers.) Faculty provide formative feedback to candidates while
they are developing edTPA®* matertals within these platforms. Score
reports include iIndividual candidate scores as well a5 a narrative
profile of candidate performance. The score reporis and candidate
edTPAs®* are useful data sources for Informing program and
curriculum revision within participating campuses and as evidence
fior st@te and national accrediiaton processes.

steps for individuals and groups with varied
leaming neads.

5. Academic Language Development is
evaluated based on the candidates ability
to support students” oral and written use of
academic language to deepen subject-matter
understandings. Candidates explain how
students demonstrate academic language using
student work samples andfor video recordings
of student engagement.

ed TPAR Licensure Areas

agriculture

Business

Classical Languages

Early Childhood

Educational Technology
Specialist

Elementary Education

Elementary Literacy

Elementary Mathematics

English as an Addiional
Language

Family/ Consumer Sclences

Health Education

ubrary specialist

Literacy Specialist

Middie Childhood:

- English Language Arts

- History/Social Studies

- Mathematics

- Sclence

Performing Arts

Physical Education

SClence

Secondary English Language Arts

Secondary History/Soclal Studies

Sacondary Mathematics

Special Education

Technology and Engineering
Education

visual Arts

World Languages

For more information about edTPA®, inCluding axtonsive reliability and validity evidence, visit:
hiipe://scale. stanford .edufteaching fedipa. For implementation support resources, visit: hitp://edTPA aacis.org.
For candidate registration, submiszion and program policies, visit: hitp-/wew edipa.com.

The ed TRA® trodemar is are owned by The Boord of Trustees off the Lelond Stomford Jurior Universily. Use of the edTRY®

trodemar ks is permitied only pursuant to the ferms of o written license ogreement:
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